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	Introduction/

Abstract:
	“This report highlights school affiliation and bonding strategies to prevent students from dropping out of school and provides examples of activities to address the needs of unaffiliated youth in middle and high school programs.  Strategies presented include: maintaining persistent, long-term contact with students; adapting school rules; establishing discipline procedures and policies for exceptional students; and facilitating student participation in school-sponsored activities. The following recommendations are made: persistence in developing positive relationships between the student and the school; development of additional treatment options to discipline exceptional children rather than suspensions and administrative transfers; provision of support and direct intervention services to assist youth in joining school-sponsored activities; and expansions of the number of extracurricular activities.“ (abstract)



	Student Engagement

&

Model Programs:

Resources:
	“Consistent with major theories of dropping out, the ABC projects believe school affiliation is essential to prevent youth from disengaging from school. The ABC Projects developed a set of school affiliation activities. In doing so, we learned about essential components of school affiliation as described in a range of research literature. Developing strong, positive adult-student relationships was the core concept of the affiliation activities. These positive relationships were developed through persistent, long-term contact with the students that focused on building a trusting relationship between individual students and at least one adult. This often necessitated the modification of school rules and policies.

Although many of the activities our projects found successful were possible for teachers and other school staff to implement, we are quite aware of the extra demands many of these procedures place on school staff. Despite all our efforts, we were unable to develop procedures that did not require extra staff and resources. We are aware that any set of procedures that require schools to re-allocate resources or, even worse, find additional resources are less likely to be seriously considered. On the other hand, we are totally convinced that without these additional staff and resources, the youth with whom we worked have an even lower probability of completing school or making a reasonable transition into adulthood. Schools, and society in general, need to face the harsh realities of the lives of these youth and their families.  If we as a society are committed to the ideas of equality and opportunity for all our citizens and believe that all our youth deserve to have a valued place in our schools, then we must find the means to provide these resources.

The ABC projects were able to increase the school affiliation activities for students.  However, doing so required additional staff or redefining job functions for existing staff (school psychologists, counselors, social workers) to focus staff more on interventions and less on procedural assessment. This finding seems to indicate that school administrators need to seriously consider reallocating funds for additional staff members who can attend to the affiliation needs of youth at risk of dropping out of school. The monitoring process developed by the Check and Connect project Minneapolis and the daily teacher feedback form used by ALAS in Los Angeles provide methods to monitor students and determine which students will need the additional staff resources.” (p. 12).

“Facilitating Student Participation in School-Sponsored Activities

School affiliation can be increased by providing opportunity to participate in school-sponsored activities that interest the student. Affiliation is directly related to the feeling of belonging and contributing to an organization. Participation in school-based activities provides an opportunity for students to feel a valued part of the school community. Athletics is the clearest example of this notion. However, many youth are not inclined or able to take advantage of the opportunity offered by formal sports teams. Other opportunities offered to students to join school organizations are often tied to academic performance (e.g., publications, clubs, government) and are often limited in the number of students who can participate.

The availability of multiple opportunities for a diverse range of students to participate in such activities will increase school affiliation. Sometimes the school activities found at typical middle and high schools are little interest to some students. In these cases, schools may find it necessary to expand the range of school-sponsored activities. Some of these activities may need to be geared specifically for youth with special needs. Ethnic interest groups, dance and music groups, natural helpers, volunteer opportunities, business clubs (e.g. DECCA), and occupational related organizations (e.g. photography groups, Future Teachers, health sciences interests groups) are all possibilities that may attract some students to a school-sponsored group. Variety is a key issue as is providing opportunities for students to ‘invent’ and create their own interest groups.

In addition to opportunity, attention needs to be given to inviting new students into the organization and guiding them through the first stages of forming a group affiliation. Certainly, warm caring teachers or other adults who are supervising the organization play a crucial role. They can personally invite students, help them fill out application forms, get prohibitive fees waived, or pair students up with peers or mentors for the first few sessions.  However, planning outreach to specific groups of uninvolved students is also necessary if the activities are to reach those students most in need of such affiliation. Part of this outreach might include skill-building opportunities for those students who have interest but lack the skills to be successful.

· Belief Academy—Seattle

The Belief Academy designed its own activities to facilitate student involvement in school-based activities. These activities included overnight camping trips, excursions to museums, student performances with families invited, outings to professional athletic events, and in-school clubs and sports teams. The Belief Academy purchased t-shirts and jackets identifying the students as members of Belief. There were annual family picnics and award nights. Formal Belief Academy promotion ceremonies were held at the conclusion of the eighth grade. All these activities contributed to the idea that Belief was a family and that all the members had their valued place.

· Check and Connect—Minneapolis

In relation to school-sponsored activities, Check and Connect focused on assisting students in becoming involved in existing after-school activities or community service opportunities. The basic premise was to encourage and support students’ participation so that when the project ended or when the student moved, the youth would be accustomed to being involved in typical school activities.  The monitors assisted individual students in various ways to facilitate this involvement. Efforts to facilitate participation included making home visits to get permission forms signed, helping students fill out forms to waive participation fees, talking with students about the options, taking students to meetings, helping to coordinate transportation, and assisting in staffing activities” (p. 9-11)

	Cultural Diversity:
	“The research literature is clear that school policies and, in turn, educators and all other adults in the school need to be sensitive to cultural differences that affect how students perceive adults in authority, whether the differences are based on ethnic background, socioeconomic status, or some other defining characteristic. The methods of showing warmth and making demands may vary from group to group but the core value of caring holds across the varying backgrounds of individual students. The work of Kleinfeld is eminently clear on the power of relationships demonstrating warmth and respect (e.g. showing interest in the personal lives of the students) and demand for high levels of performance (e.g. as an expression of belief in the student’s ability) and behavior in the classroom. Educators do not necessarily need to share the same background and experience as their students, but they do need to be aware of differences and to believe in each student’s ability. Educators can express this belief by demanding the highest performance possible from each student and providing the support necessary to do this.” (p. 2-3)

“In the Belief Academy in Seattle, successful teacher displayed the warm/demander characteristics described by Kleinfeld. For example, during the first year, the successful teaching team consisted of an African American male and an African American female who worked hard at forming close, personal relationships with their students by inquiring about family members, by “connecting” with students daily and discussing some personal issues with them, and by taking interest in the students’ lives outside the classroom.

These same teachers developed a strict code for appropriate classroom behavior that was totally and consistently enforced—first by the teachers and later by elected student leaders. Concurrent with the behavior rules was a high expectation for academic work and frequent “pep talks” about excellence and performance. The teachers took every opportunity to point out examples of hard work and good achievement and were especially conscious of commenting on every student, regardless of academic level, when meaningful gains were demonstrated. This teaching team was able to provide a model for non-African American teachers to perform in the same manner for students from different ethnic and racial backgrounds, demonstrating that the interactional style, not the ethnicity of the teacher, was the crucial factor.” (p. 4-5)

	Student-Teacher Relationships:
	“Persistence on the part of the adults in the school is critical and is shown in a variety of ways. Many of these students require a long time for the interventions to take effect. Many of these students require adults to stick with them, even when the students continue to make bad choices. The teaching process often requires persistence and patience on the part of the teacher. The lack of consistent adults in students’ school lives decreases feelings of belonging. Noddings and Etzioni advocate that secondary schools need to attend to continuity—defined here as consistency of teacher and place over periods longer than one year—to engender student affiliation. Thus, an alternative is to increase the number of years teachers and other staff are assigned to any given group of students in order to increase the likelihood of bonds forming between them.

Counselors were more successful when students viewed them as trusting, helpful, individuals. This building of trust was demonstrated by fulfilling youth preferences, doing favors for kids to show care, and by being courteous and showing respect to the students. The counselors would repeatedly go to bat for their students. For example, doing a favor for a student within a day showed the student that the adult had their interest at heart and had power. These guidelines allowed the counselors to be effective in developing interventions that the youth would accept as their own.” (p. 3 & 4)

	Attendance:
	“One of the major interventions of the ALAS project in Los Angeles was intensive attendance monitoring. Students were monitored for period-by-period attendance. Parents were contacted daily about truancy or extended absence. Students were required to make up missed time. The counselors developed individualized plans for students with attendance problems. These interventions included wake-up calls, transporting students to school, locating truant students and returning them to school, and virtually checking to see if a student was in class. This was all accomplished with positive adult contacts that communicated a personal interest in the student’s attendance, well-being, and belief that the student was valued.” (p. 4) 



	School Environment:
	“Adult authority that students perceive to be fair and effective in schools has been found to foster student feelings of belonging and being valued. Conversely, non-affiliated students often comment on the lack of fairness in school rules or how the rules are applied to different groups within the school.

Youth who are unaffiliated often believe they are singled out unfairly by school authorities and punished for behaviors other students engage in without being punished. The projects found that students with challenging behaviors began to truly trust staff through the process of helping students and their families understand the rationale behind the rules, while at the same time advocating with school officials on behalf of the youth to ensure fair and appropriate application of school policy.

In writing about communitarian schools, Etzioni claimed that self-discipline occurs when individual students accept the reason for a rule and make it part of their value set. The process of internalizing rules is complex, but certainly involves discussion about the reason for a rule and the consequences of not having specific rules. In essence, discipline needs to be viewed as a procedure for teaching positive behaviors rather than as punishment for inappropriate ones. Schools need to develop rules and policies that can be administered fairly and reasonably without increasing students’ risk for dropping out.

The following is an example of an adaptation of policies and rules:

ALAS-Los Angeles

The staff in the ALAS project in Los Angeles viewed discipline issues as teaching opportunities.  Students who broke the rules were directly confronted by project staff, but consequences were always put in terms of the student learning to engage in the appropriate behavior.  The phrasing of discipline procedures and the interactions between the adults and the students were the critical differences between discipline as punishment and discipline as teaching.

When a problem occurred and a student misbehaved, student feelings were acknowledge by the staff and the students were asked to contribute to problem solving by volunteering their opinions about events. When discussing solutions, students were always allowed the final decision, even if it was not the most constructive choice—staff helped students evaluate possible consequences of their chosen solutions.” (p. 7)
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