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Arizona Department of Education

AIMS Intervention and Dropout Prevention

Program Toolkit

PROGRAM PROFILES

	Ronald C. Bauer Charter High School (AIBT, Inc.)

	Contact information
	AIBT Non-Profit Charter High school, Inc. 

(d/b/a Ronald C. Bauer High School)

6049 N. 43rd. Avenue

Phoenix, AZ 85019

Phone:  (602) 973-6018

Fax:  (602) 589-1349

Dr. Mark Hebert, Principal

http://www.rcbhighschool.org/

	Description
	The Ronald C. Bauer High School is located in a high-poverty area of urban Phoenix, Arizona. The students are 14-20 years of age, the majority live at or below the poverty level, and many have previously dropped out of high school or found that a traditional high school education has not worked for them. Approximately 150 – 180 students are enrolled; about 15% are English Language Learners, and 40% qualify for free and reduced lunch.     

The school was started in 2000, originally focusing on juniors and seniors who hadn’t made it in other schools (particularly “push out” students from nearby schools). It was advertised on MTV to reach students who had dropped out. Until 3 years ago, the school was a revolving door. Out of approximately 400 students, only about 100 would be retained the following year.   The reduced W-4 withdrawals from 250 per year to 14 in FY07, because of tracking tools and strategic interventions.

In 2005-06, the school began a CTE program focusing on medical careers and added ninth and tenth grades. The ADE grant helped them to transition into the CTE program. The philosophy behind the change was connecting a diploma with a career and future earnings. Their focus now is to help students think about their careers, not just taking classes or getting a diploma, and on employability skills.  RCB is going through a school culture change: and the focus is entirely on employment and student academic engagement.

Number of students: 150-180

Grade levels: 9 – 12

Average class size: 25

This is a full-time, complete, and comprehensive high school program. 

Classes are organized into 80-minute blocks that meet daily for 9 weeks (or 61 hours of class time, which equals ½ credit). The 80-minute blocks are broken up into various academic activities that use and build different skills. Students can earn a maximum of 10 credits in one year. Many students earn 6 credits per year. Students may attend summer school to earn additional credits.  It is possible to go from being without any credits to graduating from high school in two years at RCB.

	Program design

	Goals
	The goal of the program is to provide a high school program with high levels of academic achievement that is directly tied to a career through the integration of academic, vocational and technical education courses. The educational philosophy provides a direct connection between academic knowledge and skills and their application to a career or job setting.

	Philosophy
	The working philosophy of the school is evolving. They focus on teaching the students about employment and working, specifically skills that are related to learning to be a productive employee (contributing to group work, completing tasks, working in groups, cooperation, focusing on assignments and projects, following rules, having responsibilities, etc). The school’s mission includes discipline and preparing young people for life. Employability skills are integrated into all classes and are made explicit to the students in classroom processes, discussions, and work tasks. Skills are related to careers and earning power.

One example of evolving changes at this school, is that the teachers and principal realized over time that the students did not understand why the school had rules and how the rules relate to what happens in one’s life as an adult and as an employee. Now the school has a rubric of employability skills which has replaced traditional "rules."  Behaviors are clearly defined, and all rules are clearly explained in terms of why they exist and why they are needed. School and class rubrics are posted in all classrooms and hallways. Students learn how specific behaviors have an impact on interactions between people and how they contribute to creating a work environment.

The principal and all the staff members approach the students with exactly the same philosophy and expectations. They are all very clear with the students about what is expected of them, academically and behaviorally, and why it is important.

	Criteria for success
	The criteria for success are that students increase their credits for graduation while learning new skills that will give them a future in a medical field, if they choose this career path. They also expect at least a 10% improvement in overall AIMS testing scores, a 10% or better improvement on a pre-test/post-test combination assessment.

	Distribution of activities
	40%  Improvement in academic achievement

30%  AIMS test-taking skills or practice testing

20%  Workplace skills preparation

10%   Instruction on leadership and civic duty (e.g., community service)

	What contributes most to student success?

	Relevance
	Clearly defined relevance of educational program to students’ current and future lives: education means greater income and will connect students with good jobs.

	High academic expectations
	Clarity and consistency among all school members (staff and students) of academic expectations – class work is mandatory.

	Clear behavioral expectations
	Clarity and consistency among all school members (staff and students) of behavioral expectations – the school has few disciplinary incidents, and attendance and punctuality are no longer big problems.

	Staff collaboration
	Highly integrated and cohesive staff – close working relationships regarding planning, teaching, grading, tutoring, helping students with problems, etc. The students know and see that the staff work closely together.

	Low student-teacher ratio
	Low student-teacher ratios result in a high level of interaction between students and teachers/staff.

	Persistence
	Persistence – keeping the students on track despite slips; parents are contacted every time a student is not in school when they should be.

	Students

	Background
	Many students come from families with no high school graduates and no “careers.” Many are living below the poverty level. They are not at all aware of what the possibilities are for working in a career, and how to prepare for it.

The school now reaches a younger population (9th and 10th graders) in order to have more time to give them the full education and skills they need to build a career. Staff have heard from students that they want to be able to stay in the same school for their entire high school education, rather than jumping around to different schools (i.e. despite their backgrounds, the students do want to make a commitment to one school).

	Recruitment
	The school accepts students who failed in other schools, were kicked out, or dropped out. The school accepts special education, ELL, and homeless students. Only students who were expelled for a weapons violation or assault are not considered for admission.

	Setting goals
	The students learn that their “job” in school is to learn and study, to contribute to the class environment, to complete assignments, and to learn the material in all classes. They also have to follow the behavioral rules and expectations. If a student is negligent in any area or breaks a behavioral rule, they can be “fired.” Being “fired” entails having a conversation with the school dean and sitting alone outside her office to makeup the work she is missing in class; being continually fired brings more serious consequences. Students learn to see that what they are willing to work for is their future.

	Taking responsibility for learning
	Students work on problems and concepts both with a qualified teacher and then on their own outside of school. The school-wide rubric that is used to determine success can also be used by students to monitor their own progress in learning. They use a visual 'apple' that tells the student they have achieved mastery of a particular concept.

	Motivation and incentives
	Students are motivated to participate and excel through the school’s commitment to and demonstration of their educational philosophy – that all students can achieve and that their learning is directly tied to their future careers and life in the adult world. Much of the motivation comes through the close relationship among adults and students in the school. There are additional programs and incentives to motivate students: a dean’s list, a principal’s list, a student association at each grade level, participation in leadership conferences, field trips, food rewards (the school has no kitchen, so meals are sometimes brought in), gift cards, etc.

	Perspectives
	One student likes the person-to-person learning environment and close connection with teachers.

Students learn to accept everybody. Teachers really care.

Teachers are very observant and know exactly what each student needs to move forward.

One student says she has learned how to be part of a community, how to be a good person, how to work hard, and that work is important.

	Institutional support

	Planning and decision making
	Director

Administrators

Program teachers/staff

Other school personnel

	Additional funding sources
	Allotment from state for being a charter (public) school

Perkins Grant

CTE Federal Grant

Teacher Tutoring funds from State (AIMS tutoring stipends)

	Staff and staff effectiveness
	Administrators: 1 principal FTE, 1 dean who also teaches 

Teachers (certified): 5.5 (includes one 0.5 Special Education)

Counselors: 1

Other Staff: 4 (office staff)

	Professional development
	Staff reported that the most effective professional development incorporates classroom strategies from field experts like DuFour and Marzano.

	Continuity across grade levels
	The curricular focus on medical careers provides a common thread of progress and support through a student’s experience at RC Bauer. 

	Program evaluation
	Beginning in Fall 2004, teachers began working in grade level groups to analyze AIMS scores of students who had not passed AIMS. They then used the AIMS Blueprints and Arizona State Standards to develop curricula and tutoring programs that would help individual students meet the standards. Students were given pre- and post-tutoring assessments to make sure that the performance objectives were met. 

As the program reports, “the results were dramatic.”  Between Fall 2004 and Spring, 2006, juniors’ and seniors’ AIMS scores increased between 9 and 42% across the three AIMS test areas. This indicates that the strategy of intensive individual tutoring in schools and the concepts used were highly successful. Parental-approval surveys and observed changes in student attitude and focus on school completion were also used to qualitatively evaluate program impact.  Student attitudes toward standardized testing also improved as they discovered it is a challenge they are able to meet. 

	Program environment

	Attendance
	Attendance has become less of an issue each year because students are expected to come to school every day, and the school norm is that they must attend. If a student is absent, school staff call the parents, find out what is happening, and work to alleviate any kind of problem that might cause this to recur. Students who are tardy three times have to attend Saturday school.

	Safety and discipline
	Safety – the school offers a very safe and controlled environment to the many students who live in difficult neighborhoods.

“We have a limited access campus located on a second floor of a building. We also utilize closed-circuit cameras in all public-access locations, including computer labs, hallways, parking lots and entryways. Also, we use very strict discipline enforcement that removes chronic behavior students from the regular classroom environment” (instructional staff member).

	Support and caring
	Support – The students know that the teachers care about them, want them to succeed, and do everything they can to help them. 

Encouragement – Teachers use the students’ own work as examples in order to show them that they are smart and can achieve. They also use a lot of positive reinforcement.

“[The] small classes and small student population puts students and staff in very close proximity all day. We know the students, and they know us. In essence, students can’t “hide” (instructional staff member).

	Student-teacher relationships
	Closely knit school – all teachers know all students well. All students know all other students by name and know the students in their classes well. 

“We take the time to know our students. With 130 students, each teacher has a large proportion of the student body in their classes. We also use a modified 4x4 block schedule that gives us 80 minutes daily with the students. This gives us extra time to spend with students individually” (instructional staff member).

	Parent and family involvement
	Parents must sign a parent/school compact when their child enrolls in the school. Generally, parents do no get very involved in the school. About 30-40 parents attend the four yearly PTA meetings held. Parents call in to let school know about family emergencies. The school makes personal calls to parents regarding attendance and tardiness. The school also makes calls to invite parents to come in because personal phone calls work better than letters or flyers.  When parents do come, they are impressed by the focus and quietness. The parents like the school uniform (a black medical scrub shirt).

	Partnerships and linkages
	Ronald C. Bauer has strong connections with the International Institute of the Americas and the Ethel Bauer School of Nursing, both of which are located downstairs.  Students visit these campuses regularly to see what is going on, are given hands-on demonstrations of nursing and medical practice, and told of what viable and even lucrative careers are to be had in Allied Health and nursing.  The school also has a CTE Advisory Board composed of members of various pharmacies in the business community.

	Prevention and social services
	All of the staff members and teachers serve as mentors and counselors to the students. The school is very small and close-knit, so adult-student relationships are close. The school counselor is there for specific counseling needs.

	Academics

	AIMS Intervention
	Student AIMS scores are increasing dramatically from year to year. Students who don’t pass can get tutoring. 

Staff reported: “We use the AIMS review books provided by ADE for students who have not met the standards. For students preparing for the AIMS for the first time, a stand-alone assessment is used to identify problem areas to better fine-tune the instruction to the needs of the student. We use lots of direct instruction with guided practice. Also, we have purchased specific materials from Princeton Review for AIMS preparation. In the math program, we also purchased Steck-Vaughn consumable workbooks for assisting with Algebra and Geometry concepts.”

	Curriculum
	The teaching staff creates the curriculum for every course. Every course is taught using the “curriculum map” created by the teacher that organizes the course into content areas covered each week.  These content areas are aligned with the state standards and performance objectives which are also listed. All courses are organized using the same principle, which provides consistency for staff and students.  Teachers are evaluated based on the Teach 4 Success model developed by West Ed and the ADE.

	Instructional strategies
	Teachers use “teach for success” strategies and guided learning, breaking down lessons and assignments into small pieces that are digestible. Each class starts with a clear goal map of what will be learned that day. A class might start with a brief, 5 minute warm-up review, then would proceed to direct instruction and discussion of new material as a class, before moving on to small group work or individual homework on specific assignments. Everything in the thinking and learning process is broken down step by step.

The school’s special education teacher works closely with all the teachers and staff to provide support to the special education students in their classes. The special education teacher and the classroom teachers agree on modifications of class work and assignments for these students, who then receive support and help from the special education teacher, as needed, to complete this work. Two of the special education students remarked on how this personal level of support was making a big difference in their ability to complete their work.

The school has a volunteer therapy dog that is brought into the school to build emotional bonding, social skills, and communication skills, and to bring students together. The therapy dog has contributed to building a positive school environment and successful relationships among students.

	Assessment strategies
	In addition to grades, there are five “learning and employability profile” traits listed on a working document that is used by students and teachers in all classes and school activities. These are: commitment to quality, work habits, communication, interpersonal effectiveness, attendance and punctuality. Students are scored on competencies for each of these traits. Scoring categories are minimal, initial, progress, proficient, and exemplary, the characteristics of each competency level is clearly defined for each trait.

	Resources
	The school is small and has limited facilities (about 10 classrooms), but the classrooms are very well equipped and well organized.

	Technology
	Computers are used tools for enhancing the textbook, for researching information on the Internet, and in order to use PowerPoint, Word and Excel for presentations and assignments.

	Vocational, leadership, workplace, and life skills

	Community service and service learning
	Students have the opportunity to participate and compete in state, regional, and national H.O.S.A. (Health Occupations Students of America) activities.

	Mentoring
	The school is developing an externship program in collaboration with CVS Pharmacies, and members of the community take part in the school's advisory board.  The focus of this collaboration is helping students to be certified as Pharmacy Technicians.

	Vocation/Career
	In addition to academic subjects, the school offers medically oriented classes that have a career-technical orientation including a class on what medical careers exist and one on medical terminology. The school has a career focus in all its classes; students are shown how everything they learn will help them to develop a career – not just “get a job”. Work-related skills include resume writing, interviewing, etc.

	Site visit information

	
	Claire Brown from LeCroy & Milligan Associates conducted a day-long site visit at the Ronald C. Bauer School on April 19, 2007. Data for this site profile comes from a combination of field notes, interviews, document review, and online surveys.
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