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	Introduction/

Abstract:
	This is a very comprehensive article that describes exemplary high school dropout prevention programs funded by the Federal Vocational Education Cooperative Demonstration Program. The entire article is extremely useful. We have extracted excerpts that we found most noteworthy. Although written about vocational education programs, many of the themes are applicable to all programs.

“The exemplary high school dropout prevention programs funded by the federal Vocational Education Cooperative Demonstration Program that are profiled in this document reveal several elements necessary for success in an enhanced vocational education program: (1) highly qualified and emotionally stable staff; (2) curriculum and instruction that emphasize the application of learning to real situations in students’ everyday lives; (3) involvement of all parts of the community in program design and operation; (4) operation that is dictated by the needs of students and the local community; (5) special consideration given to those with language deficiencies, learning disabilities, emotional handicaps, substance abuse problems, low motivation and self-esteem, and low academic achievement; (6) a clear vision of the importance of vocational education from policy makers and administrators; and (7) local school staff control of the day-to-day operation. Among implementation recommendations are the following: (1) do a thorough needs assessment of the entire district; (2) design a comprehensive program; (3) build in program evaluation from the beginning; (4) provide adequate time for planning and implementation of the program; (5) conduct adequate awareness and publicity activities; (6) use participatory management; and (7) implement those program components that are already well-developed first and develop incomplete or missing components later. Twenty-two references are listed.” (abstract)

“Vocational Education for the 21st Century advocates a new breed of vocational education—dynamic, vibrant, exciting. It is vocational education that has expanded its vision to actively seek change—in its curriculum, in its methods, and in the students it serves. It is vocational education that has heard the cries for reform and felt the pressures of a changing world economy. It is vocational education that not only has moved into the mainstream of education; it is on the cutting edge in serving those students who traditionally have been turned off by education and alienated from school. This is vocational education at its best.” (p. 4)

“Changes in the World of Work - As we approach the 21st century, the world of work will be characterized more and more by a continued shift from big industry to information and service work. The major problem we face in the transition from an industrial to a high-tech economy is not fewer jobs, but rather, a difference in the kinds of jobs available and the skills necessary to do them. The major characteristic of new jobs will be the heavy reliance on educated workers. As the world becomes more economically interdependent, our nation will require more highly skilled specialists to maintain our lead in high-tech industries (Vaughn 1991, p. 15). More than half of all the new jobs created by 200 will require some education beyond high school. Very few jobs will be created for those who cannot read, follow directions, and use mathematics (Johnston, 1987). All jobs will require more problem-solving and communicating skills as well as basic skills (National Alliance of Business, 1986)” (p. 6-7)

	Curriculum:
	“A comprehensive curriculum: 

Findings from demonstration projects showed that a comprehensive curriculum for an enhanced vocational education program requires a balanced mixture of experiences in four areas: academics, vocational education, employability skills, and life-coping skills, as described below.

Academics

A comprehensive curriculum includes a strong academic component to give students a solid foundation in basic skills and to equip them with the higher-order levels of thinking and reasoning needed for initial employment or entrance into postsecondary education. 

Regardless of students’ after-graduation goals, they all need to be competent in:

· Communicating (reading, writing, speaking, and listening, as well as computer literacy);

· Computing (mathematically);

· Problem solving (creative thinking, decision making, reasoning, learning how to learn);

· Group living and economic self-sufficiency (history, geography, economics, citizenship, religion, art, music)

· Understanding relationships among groups (interpersonal, intercultural, international);

· Understanding the natural world (science); and

· Maintaining personal wellness (health and physical education) (p.21)

Vocational Education

Findings from demonstration projects revealed that an enhanced vocational education program has a core set of occupational training activities and experiences. These activities and experiences are very advantageous to a population of students who have struggled or failed a traditional school setting.  Stephen Jambor, psychologist in the Technical Alternative High School in Southern Westchester, describes the benefits in this way: “If dysfunctional behavior is learned, so is successful behavior. The key is to engage students by creating meaningful opportunities to experience competence. Occupational education is the fulcrum by which the students’ doors of perception are wedged open and the motivation to achieve is reengaged.”

The range of vocational offerings at the various sites depended upon the availability of facilities and equipment, job availability in the service community, student demand, stability of the service population, community traditions and attitudes, and location (rural, suburban, or urban) It can include trade and industrial education; business education; home economics; marketing education; technical education; technology education; and health occupations (Association for Supervision and Curriculum Development, 1991). (p. 21-22)

Employability Skills Training

Findings from demonstration projects also showed that it is not enough for students to develop technical skills and the cognitive know-how for a particular job. They also need those personal, social, and professional characteristics and habits required to seek, obtain, maintain, advance in, and leave a job and find another. Unfortunately, most students—especially like those educationally or economically disadvantaged ones in the demonstration projects—do not bring these skills with them to school, learn them incidentally in vocational education courses or extracurricular activities, or pick them up once they get a job.

The following are just a few of a multitude of specific employability skills:

· Searching for a job;

· Completing a job application;

· Preparing for a job interview;

· Coming to work on time and following schedules;

· Exhibiting initiative, industriousness, and motivation on job;

· Preparing schedules;

· Developing budgets;

· Knowing and comprehending work-related vocabulary;

· Using time, materials, facilities, and space efficiently;

· Assessing skills and distributing work;

· Participating as a team member;

· Teaching others new skills;

· Serving clients efficiently and effectively;

· Exercising leadership; and

· Working with people from diverse backgrounds. (p. 22)

Life-Coping Skills Training

Enhanced vocational education curriculums also include regularly-scheduled, life-coping skills training designed to help students deal with the personal and social issues of daily living—in school and out, in the present and in the future.

Educational reformers have not given this curriculum component as much attention as the three already discussed. However, findings and experiences at the demonstration projects show that life-coping skills training is an essential ingredient for success in school and on the job. Some specific life-coping skills include:

· Developing a well-defined personal identity;

· Identifying and dealing with personal fears;

· Coping with different feelings and emotions;

· Making wise choices;

· Dealing positively with values conflicts;

· Developing and maintaining positive personal relations with others;

· Demonstrating effort and perseverance toward goal attainment;

· Exhibiting self-worth and maintaining a positive view of self;

· Showing understanding, friendliness, adaptability, empathy, and politeness in group settings;

· Doing accurate self-assessment, setting personal goals, checking progress, and exhibiting self-control; and

· Choosing ethical courses of action.” (p. 12-13)

	Program Design:
	“One reason many at-risk students do poorly in all configurations of traditional vocational education programs is the lack of a comprehensive curriculum and the educational support services necessary for success in the curriculum, not the physical arrangement and locations of buildings.

A variety of organizational arrangements can be utilized to accommodate an enhanced curriculum. Obviously, some arrangements make it easier than others to provide students with a wide range of services, monitor their progress, and make adjustments when needed.

The following are brief descriptions of three approaches:

Transitional Support Programs

A transitional support program can be set up in any location—the home high school, a vocational-technical center, or a separate facility (for example, a business or industry)—to help students graduate, get an equivalency certificate, or get a job. This program provides a multitude of special services to enhance student success in academics, occupational training, job preparation, or personal/social development. Services take place in regular classrooms, labs, shops, special classrooms in school or in the community, or other special arrangements. Services may be scheduled or provided as needed. The following demonstration projects operated transitional support systems: Preparing At Risk Youth for Employment in Detroit, Bilingual Vocational Education in Richmond, Vocational Mentoring Program in Portland, Guidance in Retaining Adolescent Dropouts (GRADS) in Cushing, The Community Career Centers in Baltimore County, Lifelong Options Program (Y.E.S.) in Anne Arundel, and North Dakota Project COFFEE Vocational Training Program.

Alternative School

An alternative school is a facility separate from the home high school and vocational-technical center where students receive academic instruction and other special support services. Ordinarily, they are transported to a vocational-technical center or other facility for occupational training, although they may receive this training at the alternative school if program are available (for example, if it is located at a community college). The STAR Program at Rancho Santiago Community College and the Lifelong Options Program (O.A.S.I.S.) in Oconee County are examples of alternative schools.

School-within-a-School

A school-within-a-school is just what it sounds like—a smaller school on a high school or vocational-technical center campus where a select group of students have a block schedule for core academic and occupational instruction and usually remain with the same group of teachers for the duration of their program. Students can be mainstreamed for electives and other school activities. They also receive a range of support activities including counseling, job training, and personal/social development not available to students in the larger school setting.  Examples of schools-within-a-school are the Business Technology Academies in Redwood City, the Lifelong Options Program (C.H.O.P.S.) in Broward County, and the Technical Alternative High School in Valhalla.” (p.14-15)

	Instructional Strategies:
	“One of the most well-documented findings from demonstration projects is the strong relationship between the way the curriculum is delivered and success of at-risk students. The wide variety of instructional strategies and the flexibility with which they are employed distinguish an enhanced vocational education program from more traditional approaches. The following are examples from demonstration projects of instructional approaches that are successful with at-risk students:

Computer-Assisted Instruction (CAI)

Computers are very successful in providing initial or remedial instruction in all areas of an enhanced curriculum. Also, students indirectly and incidentally learn many computer literacy and problem-solving skills that will help them later in jobs or in postsecondary education.

· CAI is the basis for instruction in English, mathematics, science, and social studies in the Lifelong Options Program (C.H.O.P.S.) in Broward County. Under direction of certified academic teachers, students progress through the WICAT program at their own rate. CAI is supplemented with direct teacher instruction and printed materials.

· The Business Technology courses are taught in a computer lab in the Academy in Redwood City. Student terminals are networked to a central database, which allows for both teacher-directed group instruction and individual work by students.

· The Computer Systems Research Basic Skills Software is used to provide students with remedial instruction in the GRADS program in Cushing.

· Computer software provides supplemental instruction in the career-related English class in the Lifelong Options Program (Y.E.S.) in Ann Arundel” (p. 17-18)



	Individualized Learning (competency-based):


	“At-risk students respond favorably to specific, written objectives and assignments to guide them in completing their program. Competency-based plans give them direction and provide motivation to accomplish tasks.

· In Detroit, the Preparing At Risk Youth for Employment program has developed a well-defined set of competencies in each occupational area. Each student has a chart with relevant competencies and can check off the date when tasks are completed. These charts guide and motivate students and are helpful in job interviews with respective employers.

· Each student in the Community Career Centers in Baltimore County has a Competency-Based Individual Program Plan, which includes academic, vocational, and counseling goals and benchmarks leading to successful program completion.

At the Technical Alternative High School in Valhalla, each student follows an Individual Education Plan that includes comprehensive vocational goals and activities as well as those in the academic area.” (p. 18-19)



	Mentoring/ Advising:
	“Mentoring is a successful approach for any part of an enhanced vocational education program. It helps students learn about the real world. It teaches them to adapt to different people and situations in ways not possible in a school setting. Several demonstration projects are using mentoring to good advantage with students:

· Mentoring is a major instructional approach in the Vocational Mentoring Program at Grant High School in Portland.  Staff at a hospital provide vocational-technical training and other services to students in a school-community partnership program.  Mentors place students in occupational settings, instruct them, and evaluate their progress. This program has developed a manual to guide mentors in their responsibilities. Experiences in this program have shown that mentors can help students in a work setting in ways that might not mean much if they happen in a classroom. For example, a nurse-mentor told one student that her hairdo was inappropriate for a hospital and that she was wearing too much makeup for the kind of job she was doing. The student did not get upset like she might have if a classroom teacher had told her that. Next time she reported to work at the hospital, her hairdo and makeup were much more conservative. The mentor helped change the student’s behavior without doing any damage to the relationship.

· In the Business Technology Academies in Redwood City, each 11th grade student is matched with a mentor from the business community to give students a role model and a “friend in the industry” who can offer information and guidance on how to achieve success.” (p. 19)



	Placement in Jobs:
	“One of the best ways to teach vocational and employability skills is through a part-time job related to what the student is doing in school.

· The Business Technology Academy and the STAR Program, both in California, help students obtain part-time employment as part of the school program.  An important component of the work experience is that students apply for these jobs just as they would in the open market. With training and help from teachers and mentors, they prepare resumes, complete job applications, and have interviews.

· In the Community Career Centers in Baltimore County, the facilities and grounds become a vocational learning laboratory as students maintain, repair, renovate, and improve buildings, grounds, and equipment.

In the Lifelong Options Program (O.A.S.I.S) a the Oconee County alternative school students learn a variety of employability and social skills working in the school-based business making picnic tables. This entrepreneurial enterprise is a beautiful example of serendipity at work in these flexible, experiential projects. Louis Holleman, of the Oconee Alternative School in the Lifelong Options Program, explains: “We needed a few picnic tables where students could eat their lunch, so we asked a couple of students to help build them. When other students saw what we were doing, they wanted to be involved, too. We found that some students with low self-esteem, the ones we wouldn’t have chosen, turned out to be the best workers.” (p. 20-21)

	Student Motivation/ Incentives:
	“At-risk students often need strong incentives to help them change previously negative attitudes and habits regarding school and work and to bring them into and help them maintain contact with the curriculum. Incentives can be both tangible and social in nature, but their use must be based upon what works with the particular students involved in the program.

· In the Business Technology Academy in Redwood City, student-of-the-month awards are given to students with a letter of recognition sent to parents. Students who have excellent attendance can eat lunch with the project staff in the restaurant of a prominent hotel, which serves as a school-business partner. At the end of the year, students receive awards for academic and personal achievement.

· In the STAR program at Rancho Santiago Community College, students receive free textbooks and monthly bus passes for use in traveling to school or work.

· In North Dakota, students are paid one dollar a day for attending school.

· In Detroit, students have opportunities to earn personal recognition for skill and leadership accomplishments in regional, state, and national events sponsored by business, industry, and approved student organizations.

At all project sites, paid employment is a strong incentive for students.” (p. 21-22)


	School Environment:
	“Demonstration projects found that many students who are at risk of dropping out of school have a history of discipline problems. These include attendance, attitude, grades, depression, drug use, home problems, and many others. In addition to dealing with these problems, vocational schools sometimes face other problems created by policies over which they have little control.  For example, students who are suspended from the home school are often required to miss vocational classes as well. In the demonstration projects where the programs are designed to prevent dropouts and school failure, extra care is taken before removing a student from the program for behavior or academic problems. Although students are expected to meet high standards, staff give students with problems opportunities to improve before they are terminated from the program.  The following findings from demonstration projects provide guidelines for dealing with student management and discipline:

· A clearly-defined set of procedures for student management is developed and distributed to staff, students, and parents, all of whom are involved in their development

· Procedures are administered in a fair, objective, and consistent manner.

· Behavioral contracts—which specify expectations, deadlines, and consequences for all parties—are often effective.

· When a student acts inappropriately, staff use counseling techniques to defuse the situation so everyone can get on with learning. This approach usually works better than punishment.

· When students must be removed from class, the use of in-school suspension so students continue with learning is preferable to out-of-school suspension.

· If behavior becomes serious enough for the student to be removed from school, the student should be referred to a social agency for follow-up.

· Counselors not only take an active role to intervene when students exhibit behavior problems; they help teachers learn to use effective interventions with students. Counselors also act as student advocates and mediators to intervene and clarify situations to other school staff.

· A program of behavior modification sometimes helps students move toward more self-control and enables staff to assess the effectiveness of various strategies with different students and to modify programs.” (p. 27)



	Partnerships/ Linkages:
	“Community Collaboration

The primary goal of school-community collaboration is to provide a bridge for students between the school and the real world. Effective collaborative efforts transport students into the community and bring the community into the school so education becomes alive and vital.  Learning and living becomes connected in a meaningful way. The support the school receives from the community in money, equipment, facilities, personnel, and management expertise are all directed toward achievement of this goal. School community partnerships are extremely important to an enhanced vocational education program. A few examples include the following:

· Businesses and organizations provide personnel who participate as speakers, mentors, tutors, and teacher aides; act as liaisons to the school; and serve as members of advisory committees, curriculum committees, policy councils, and other groups;

· Businesses and organizations arrange for tours of their facilities;

· Community personnel provide assistance to faculty and staff by keeping them up-to-date on skills and educational training required for various jobs;

· Experts in occupational areas volunteer to serve as evaluators for performance testing in vocational technical programs and to provide individual consultations and offer students assistance about weaknesses;

· Businesses and organizations provide on-site facilities and equipment as well as personnel and staff to mentor and teach students in high school credit programs;

· Businesses and organizations provide part-time jobs and other work experiences for students;

· Businesses and organizations underwrite incentives, awards, and ceremonies that highlight student achievement;

· Businesses and organizations contribute “in-house” resources such as labor and materials to develop promotional materials and facilities for meetings; and

· Businesses and organizations participate in Job Fairs;

Experiences at demonstration projects confirmed that a partnership is a two-way street: If it is to succeed, everyone involved must benefit, not just the school. Non-school members of a collaborative effort must be seen as equal partners and must share in decision-making about important matters.” (p.27-28)



	Staffing/Staff Effectiveness
	“Not everyone is prepared for the great demands of an enhanced vocational education program such as working with at-risk students, working cooperatively with others, and working in flexible arrangements.  Evaluations of demonstration projects and experiences of those people responsible for selecting and training staff in the projects have revealed that programs have a greater chance of success if staff possess the following knowledge, understanding, skills, and attitudes:

· Demonstrate ability to write, speak, and organize;

· Possess knowledge and skills in their specialty areas plus the areas of employability skills, life-coping skills, and lifelong learning skills;

· Demonstrate instructional strategies appropriate for working with at-risk students including individualized instruction, computer assisted instruction, cooperative learning, and experiential learning;

· Demonstrate ability to work with diverse groups of students including those with learning handicaps as well as academic-track students;

· In programs with limited English proficient students, possess bilingual ability;

· Possess counseling, interpersonal, and student management skills;

· Possess advocacy skills and a willingness to put students first;

· Be able to work in teams;

· Be knowledgeable about community resources;

· Be able to deal with a variety of people outside the school and present a professional image to the community;

· Understand and have a positive attitude toward the program and students involved;

· Understand minority cultures and have ability to work well with cultural diversity;

· Be willing to be flexible, take chances, and deviate from traditional practices;

· Be willing to take on extra duties; and

· Be willing to continue to learn and keep up-to-date.” (p. 30-31)
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